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HHO(021) &, RFEOIGEREREL WV IOBMAOT T, FEOKFEFEELZ LD LD
WMl 2 2 &R TELHDH, 1. BAERE & JIM - FMNE. 2. 5-i#E . 3. 5 EICE
REYST, BT EZ S LICELE LT, 1. OBEEREICE LT, TR 5 HFEOEE
DEAL, N2 OBEDIEFEAL, EZ?JFWDE%E TRV R E HIZEE - 2R LT D T &
Do Tz, 2085 0% P IL K FERFEREE O % 5. 201 #2 5K IXEnglish as an International
Language (EIL) Q@AM FHOEMICHEEEZ L VOD, BERBEN TE HEE R
LB RE (PR, 1989) L9 L 9IT, FETMICHT 28 20 EMk L“Cb‘o?’:o 211ﬁ‘fﬂ
WA FEHEOBUE L AR ROFFEHMEWET L ORFE - BIRPEIFAIC 278>
TS (%48, 2011), IR LIZET VORFITIS < 72 I :#@ﬁm%lﬁﬁ (<)
ToHA DM Jenkins (2000) 1, Enghsh as a Lingua Franca (ELF) DO 5 ELFO =2 I =
=/ — a »Nintelligible & 72 572 OIZIEFEIZHEE INDH T ENEEL LB X DD R
% . lingua franca core: L CTHEM L T\ 5, EEMICEENMEH I NS GHEICEB VT
intelligibility |2 82288 % R F 3 S 585 75 R % core features, 28 % MIF X 72 W RF{# % non-core
features & S3HH L, BIRL TV %, % (2011) 8B~ TW 5 X 51T, *‘4”%5%75&1@%& 73
ETNEBRINTEDLIICR-TETCWD LTI, BPEFEHICL 2P EELRTEA DR
RITHHEZMITEWEEZRITERD LDl

F T, AW TR, RFPORGERSREORER I LS 21T 2Dz, LTI
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DWCHET 5, EBRICREZBEL TODAEN, FEHMIARE T, S0 X5 2%5iH T
DEFERFOM EEZBBLTHDN, FOLIICHCOREETEZ DI L TNDN, EO%EE
HHZERIFRIZNE B X TND D, KIS, FAEPMBENITFRZNEBEZXTNDY
HERIZOWT, HER Y & REF RO NE TRB STV L IEEZ A LR
T 5, RBEICFENRETEBRLIZEEIR - F5EA T T V=20 TED LI ITER
TWAHNEREL, SBORE BT 2GR EOm L2 BT,

1. RERETBEIIBITAS¥FE=—X 75U IR FEHMOREDOSZHRE
(B, ZFEEFTOB OO, FHITBITHELER)

1.1. H

T8

FTNE. RFPORBRERELIBET L2FEEO=—XZET D720, HIHHOR
KT, FEHABRAICBT2FEEBSORE, EEHREOA AT, FHEICB T HEL
HAICHET 2 EMAEZT o7z, EEHOH LT 5 T #kIEEEPronunciation] &V 5 B+ H TIX,
RV E & U CWell said: Pronunciation for clear communication (Grant, 2017) Z8:H L T\ 5,
Uiz, FA-ANOEYOFEBIE%E 5572, PART 1 Introduction Chapter 1 Your
Pronunciation Profile® %% HAEIZEHT 2 K1 O W EHWTHRA L7z, 234054 (2 - 45
) PEROLIEFEEZIZS TV EEELENVEB X DR EIO>RVEIE LT,

Identifying Speaking Needs and Goals

EXERCISE 4A

In which situation do you want to speak clearly? Check v the three most important.
__participating in casual conversation with native speakers
__ participating in meetings or discussions at work or school
__asking and answering questions in the classroom
_talking on the telephone
__communication online, such as with FaceTime or Skype
__giving reports or presentations at work or school
__teaching at school (overseas)
__interacting in the community interaction (shopping, banking, etc.)
__using English for international business communication

other:

K1 AE—FrrO=—XL AIEICET 5 REDR
(Grant(2017:4) & H AN B FH HICEZ R —HAET)

A

In which situation do you want to speak clearly? Number of Responses
participating in casual conversation with native speakers 13
participating in meetings or discussions at work or school 10

asking and answering questions in the classroom

talking on the telephone

communication online, such as with FaceTime or Skype

giving reports or presentations at work or school

teaching at school (overseas)

interacting in the community interaction (shopping, banking, etc.)
using English for international business communication
other
total

I S =] S B BN ENS o =)

#1 AE—F T O=—X L BT 2 FEOERHEOR R
(1% -2 ofER)
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FERIIRINRT LB TH D, 1BFLD-T-DI, FREREEGE & OB Y 2 TIVIRREE
Thoto, 2. 3FHICZVEIEIL. FREMEFICEIT HIEMCEAT 2D T, BIfEL KK
WCHEFET D AEEFIR L T D, 45401, ANTBAREBRE YA ATl a=r—va v
FRIRLTEBY, ZIMMOFEL D L2 WEE T, F4EN LR BHITo0, BENEL
TWS A[EEEDZ X b b,

1.2. EFEREOHTHN

WIS, FENFERGRRA TANBY OFGFEHEE L LD L IIZEZ TV LD N TRE
L7z, SRAIZIE. RU < #REWell said: Pronunciation for clear communication (Grant, 2017)
PART 1 Introduction Chapter 1 Your Pronunciation Profile®>Reading Aloud task ®—#% ([%]2) &
Spontaneous Speech task ([XI3) % AV 7=,

Reading Aloud task

EXERCISE 1A

1. Practice reading the following part of the passage in 1A (Pronunciation Learning) .

2. Record your reading with your own device (Smartphone, PC, tablet, etc.).
E.g. iPhone: Voice Memo; Android: Google Play>l /R4 A L a2 — & — %A L A h—)L

3. Name your sound file (mp3, mp4, m4a, etc.): “Your name + PL (Pronunciation Learning) ”.
E.g. file name: “Keiko Yoshida PL”.m4a

Pronunciation Learning
Have you ever watched young children play with the sounds of the language they are learning?
They imitate, repeat, and sing sound combinations without effort. For young children, learning
to speak a new language seems automatic.

X2 WFERFTOHCHNM OO OFHA T i ikE
(Grant (2017:2) & Z N EEE S —HAEH)

Spontaneous Speech task
EXERCISE 2A
1. Select one discussion topic from the following.
1) What kind of work do you hope to do in the future? Why?
2) Describe the place where you grew up and an experience you had while growing up there.
3) Describe your first day in an English-speaking country. What continues to surprise or fascinate
you the most about the country?
2. Speak informally for one to two minutes. Do not write or rehearse your answers.
3. Record your speaking.
4. Name your sound file: Your name + DT (Discussion Topic) .
E.g. file name: “Keiko Yoshida DT”.m4a
5. Send your sound file to My KONAN.
3 HFEFRFOHOUAMOZOOMBEA Y —F - 5 iRE
(Grant(2017:3) Z 423 2 S A — A H)

P, BRI ORERE L LT, RRLEKBO2ODX A7 281D HY ORE &5
L7cte, BRE SN EZ# D K UIRE . BB N DFRK2DSpeech ProfileZ il L 7273 &
HE OFE OFERIZ DWW TEE L. 4347 L7, Speech Profile®FeaturelZi%, HFE THES
FRFEHHEANRYV A IR TEY, FEHANFE TELIENFEEICDNISLST 2o T
W5, 235 DFENEZ LT,

K H OFLEFHIAEIIRIO L BY ThoTz, KA OFEFMAEII R E 2RV 1372
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Speech Profile
1 2 3 . .
Feature Little/No Some Good CEEREE L ;)l:ﬂiz‘jg;;i?sb CHRELES)
control control control

Consonant Sounds (Chapter 3)

ons 1 2 3
S
Vowel Sounds (Chapter 2)
57 1 2 3
)
Grammatical Endings (Chapter 4) | ) 3
FEARD L (s, -es, -d, -ed 72 L)
Word Stress (Chapter 5, 6) 1 2 3
A% (HEENO T 72 1)
Rhythm (Chapter 7) ) ) 3
PN
Thought Groups (Chapter 8) 1 5 3
BROFLFY ZLICKE o7 HE
Focus Words (Chapter 9) | 5 3
EREIIREE S D AR O R
Final Intonation (Chapter 10) 1 N 5
IRDA P R—v g
Connected Speech (Chapter 11) 1 ) 3
I
Consonant Clusters (Chapter 12) 1 ) 3
TS

K2 Her LT H 27 LR C—T 5 A (T % ST B B DB B A B
(Grant (2017:5) 1253575 H ASGERR 2 1 i)

< IFEAEDIEHE TL008H0 & 72072, 2.005LL ECThHo7-ME—DIEHIE, [Grammatical
Endings FER DL (s, -es, -d, -ed’2 £) | Tholz, THuE, T E TOEEENRREFIC
HEBERITLTWDEEERREZTVDENHNE L, 2FBIEYRBA R -
72D, Word Stress #&HZ (HFENOT 7 &2 )| T, FAITEESE OBRIIEEB O
BLERLANLEN, ZOMBEENZROREEZ L TNDIENWIRERHL001H LI
20, —J5, [AIUHETH - ThH, [Focus Words RAVICHRF - D HGEDOMES | L7 b &,
FHFEOWMBLE T TR, XBRKROEKR G EZDVLENRL TS 20N, ZOHEITIT
R FM RN T o7z, LAL, ZORBITIIPRVBEAZELHY, X6 2ENAL
N, ThFE ToOFEIZEBY TMessage & FormD 8 O L ENFAEIZ K-> TR > Tz 7f
BEMEREZOND, 70, THERFICOVTL, FREDOTETHDL EBEZTND I M,
SRR B oD, Ll [Consonant Clusters 13585 <> [Rhythm U XA &g
% LRI AR TS0 . RS TRhythm U X5 (SR E T 2B AEOEMR 134 LRk b %
Mnolz,

Feature Mean Number of Responses
Consonant Sounds -# (Chapter 3) 1.78 23
Vowel Sounds £} (Chapter 2) 1.78 23
Grammatical Endings 757 0 3C{ (s, -es, -d, -ed”2 &) (Chapter 4) 2.13 23
Word Stress %5 (HiEN DT 7 & > 1) (Chapter 5, 6) 1.91 23
Rhythm U XA (Chapter 7) 1.52 23
Thought Groups EBED F & F Y T &2 X ) - 723 (Chapter 8) 1.74 23
Focus Words 2 WY 583 2 Hizk 05828 (Chapter 9) 1.61 23
Final Intonation LR A > |k r—< 3 (Chapter 10) 1.78 23
Connected Speech 35t %5 (Chapter 11) 1.61 23
Consonant Clusters - 8 (Chapter 12) 1.57 23

K3 FH LT AT EREA Y —F X A7 BT HIEGERE OB OO 5 FE O BEHGRE OR R
(2,3 #2% AW THRAE L5
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1.3. FHICRBITAEHLEE

1.2. TliX. FE1XSpeech Profilex R 6, HEEHETOAHEHICBAL THCORE Z5F
fliL, sk %E o272, 4%, [ U1.2. DReading Aloud task ([X|2) & Spontaneous Speech
task ([X3) ([ZBWT, FEAINILS TELLBELTVIIODHA L, SHORER T
FEIZBWTEBEMNICESHLERS D EBE X TVWHIDOHEEIC DWW CRE Lz, K40 X

. HREOMBIC BATERE MR L CHEM L, 224 0P AENRRE Lz,

Pronunciation Strengths: (X < T& 7z &5 )
1.
2.
3.

Pronunciation Priorities: (B 5CAIZHEE B30T 72 & B 5 47D
1.
2.
3.

X4 £ TEREEESEHE SEENICHEALER LB HBICHET 2 FAEOERRA
(Grant(2017:5) [ 4E38 0Y B AGEAR & #fi &)

S TCERHEBICHTERIT, K4-10 LB T, @R LI=2AENRNKLE - -HBIX
1.2. THRHME2 A b 2> 72 [Grammatical Endings FEHR D LIE (s, -es, -d, -ed72 &) | & 1.
2. TIXFNIEETH Z20yo 7= [Final Intonation SLURKMDA > b x— 3 ] Tholz, IRV

TEN->7=Di%, 1.2. THRMli2%E B IZE 2> 7= [Word Stress fEiRE (HIENOT 7 &
M) Thot,

Feature Number of Responses
Consonant Sounds -# (Chapter 3)
Vowel Sounds £} (Chapter 2)
Grammatical Endings 55K O 30k (s, -es, -d, -ed72 &) (Chapter 4)
Word Stress i34 (HHEEN D 7 7 & > 1) (Chapter 5, 6)
Rhythm U X 2 (Chapter 7)
Thought Groups EMO FE & F 1 T & IZXY) - 723 & (Chapter 8)
Focus Words & BRIIZ TR 32 HGED 785 (Chapter 9)
Final Intonation XKD A > b —3 = > (Chapter 10)
Connected Speech i#if5¢ % 5 (Chapter 11)
Consonant Clusters -8 (Chapter 12)
Total

o — [
c\m.how\lax\ooc\oo

F4-1 KL TEERE S HBITET 250 A DR R
(4% FW TR L7 )

WIT, #4222 VT, EERICHE AL EIZ L B S HAICOWTORREBET 5, 2
B HITARMRT234 OFAEREIZE L2, O L Th 5144 OFAD [Rhythm Y X A )
LEIZELTWD, E£72, 1.2. THORFHM R DD > 72 [Connected Speech % &
HFEICBITAEREHEE THDH EEZXTND I EBbhoTz,

T LHL.2. ORFEREOH O L DFERERE . 1.3. OFEF BT HELHEA I
DWTORBEFERNB—E L T D DT TN & EBRE, BOORETOREICED
LTHICOIT TBLAREHEBELRHATHDLIEEZZ TV, HOIREILTETHL I LITH
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Feature Number of Responses
Consonant Sounds 775 (Chapter 3) 4
Vowel Sounds £} (Chapter 2) 5
Grammatical Endings 757 0 305 (s, -es, -d, -ed72 &) (Chapter 4) 2
Word Stress #i#%4 (HEEN D7 7 & ) (Chapter 5, 6) 7
Rhythm U X A (Chapter 7) 14
Thought Groups EMO F & F 0 Z L IZXY) > 7% (Chapter 8) 7
Focus Words EWRAYIZ5REH 3~ 5 Hiak D58 %4 (Chapter 9) 8
Final Intonation LK MDA > b *—3 3 > (Chapter 10) 6
Connected Speech L5t % & (Chapter 11) 12
Consonant Clusters - 38 (Chapter 12) 4
Total 69

Fea2 BSEIOICHE LI LB S IE B IS BT B A O B A DR
(4% AV Tl L7z 3

Ex BT EBZX TOWAHIHAMELIER & L TRIRENTND D03 E LILARLY,

ZZTEALEZEVOE, L2 HERSOHCONICET2HE L. 1.3. 28R 5E
SEHEICET AMAEICBWT, il L TRALNZHER T, Rhythm U XA ] (220 TO[E
ETHDH, [Rhythm U XL 1%, 1.2. O HEOHHITE T 2 M R B3 Rk HIKWIEE ©
HY, 1.3 OFFICBITLHELREHE L TELL TRBEZ OFAENRATLIHE TH D,
ZORERIE, BEICBTLFHE - FREOBEIRMCRELEEE XD LT, FEFICEERR
Wk bz TNz, ZOREREZIT, SFEORETIE, Rhythm U XA F#EH IR HZ
ORI ZEV, S ESERIBEEAZ AW CIREZ T 23l 23 C, FiT LT, kot
¥ a U TEOEEEIZOW TR RS,

2. FH=—AZBADT-DOEFBREEEE  FELEE

L EERERECBITOIFE=—X - 7 F VR ZEHAOFLEOEHRFAEL Y, P4
IFEGED U XA AEBHKEOBIC) ELREATETELT, J X AZSBELENICFESHER
ERZTVWDZ ENbnoTe, 22T, TO=—RIEA D720, ZZTEY XL0BFE
HIZRFEEIRIC DWW TIHE L, REICBWTERK L,

FTHAGERA T 4 TR EFREFEOE LV XLDOEY FRNWBIZA LS b DR EDH
BE] (5, 2019) 1%, F5% XDV XAFE TABIICHEFEDS L] T, HFEDOY XLD
BEEEg & LT, HafD U XA, X PLR, T4—H X, TR IN—=T T4 =G X%
BROAFE 7, fEF], i+ B, JEido7 2t b HE Y XA NEGE
DX T L— NBIZR aalil B 3 BEDOEL, #F T THERL, FEZRZERLTH
L—=U U5 HEERR LTV D,

F 72, 2021428 A IZBH{# S 4172 Virtual Summer Course in English Phonetics'IZ3\ T4, 5H
Moa—2ppT, YALZ1DOKRELREHE LTHEE - FEITLE 05 L0, #lx
HREORIICOWVWTESHEDOH T, U ALZEOTD, RENENND2ODHFED

! University College London Division of Psychology and Language Sciences?M &= 9" %55, EFLOHE 4
B, FEFOHRPRERE T ICONTOMELZ T, IHHIEICZONTHHES,
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M ORF LR OFREE D 7= 124 < 72 Drhythmic clippings WO BN X5, L) L)
W2, BEENY ALMEERE L THEIBI STV,

ORIV ALENS DIFELL DERNOLED Lo TEY . EFTIXENENDOERI
OWTESKERDH D, TNOEFHICHEMG LI LT, BRILICHIBEL, HBEpicael
BYVANELTRET D, 2FEV., UVANINWL 20072 T 2 FHEA TH D
LERD, TOZ LR, 1. OFEMOFEDEFRER KL RT Y X LICHT D2FEDR
WL mF (2019) OARDZ A MBI T HARGERA T 4 TEE DY XL D EWE L
HELTHDEO0E LI,

Z DERPERIRTEEE Y XA L FEOMEME & EE NN T D THkSEEEPronunciation] @ [H
BRI 2= —va VBT DEo& D L LB b 2 HEEREOES) L) AED
W 7 7 i 72 FHR A IS OV TRRA L7z, FRA ORGSR, Celce-Murcia et al. (1996, 2010) 7%
communicative frameworkZ FH N CSEECTHET 2 Y F 2 7 A ZRE L TWD Z & 2VHP
L7z, BRI DEENFIZUTOLEY TH D,

Communicative framework
Phase 1. Description and analysis
Phase 2. Listening discrimination
Phase 3. Controlled practice
Phase 4. Guided practice

Phase 5. Communicative practice

Phase 1. TiE, & U A LBEHERZEMHT 2 2 & FFHEHEIC L 2K EHE OBND LR
DERFE BT T RBIZ OV THIE T 5, Phase 2. (X EIZ Y A= 7 ORI T, i E OB
HEENOE I & BB D H 5 EEOMR. WAL T ICBT 55 - BE Ok 0@l &
Dl AT %, Phase 3. 1L, FEDERLKEICHEA LY TET Y Ty MEETH D,
FENRRT T =R N —T V= THRLEEFICH LBEN 7 4 — NNy I &2 27
V. FAERLCHERT S, Bt BT HCE, jazz chants, FHE%E, child’s thymes7z & % H
W%, Phase 4. TiE, FrED U XA LBIHEFRIMA, BEWRICHERZ YT, R EFEE
WMETER LR O EGOB R ERBRRDANEAEIT O, 2EFTHiFE R Ccued dialogueZs &
Z M5, Phase 5. Tid, HEFBICHEAT M4 I TE, KHELARICETEEZHLAD
ZeERBRT, m— AT LA ROHEMBRRE R E ORI AT O .

HARHY 72 ) X L OHFEIT SV T, Haasch (2016) 73, Celce-Murcia et al. (1996, 2010)
DSERPE &M FE 2 7o FREIZ A B 11 Dstrategies # #R/ L TV b, At 27 ¥ 3 »Tid, Haasch
(2016) D1l1strategiesiZFEDOWVTHARDKFAEZE IR & L TIRETIT > R EHREOREIC
DWTHRET D, BFFEWell said: Pronunciation for clear communication (Grant, 2017) D#f
B & Haasch (2016) O$E'E 9™ B strategies DINENEM L TV 54 (Strategy 1. £ 4. &
8.) |, BB EOMBEMEL MM Lc, BARNLREM B RSNTOWRWES (Strategy 8.
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£9) . FEEVBIRUTHEM L, BERES (Stategy 7.72 &) 1E, HAGERSCHII
Al LTz, LU FiCstrategies & W7o BRI 72 5558 U X L OFREZ i HIZIR~ 5,

Strategy 1. Tl, FEREBMCEIT2HANE S, HANZHE S THRE LN, XTU—7
T TFHREBOFERBOMEIH D L D IZOEFTAT D, 7 7 AR THREDNEZHERT D,

Strategy 1. Teach accurate word stress when introducing vocabulary (Field, 2005).
(Phase 1. Description and analysis)

Case 1

Sunday, Augustuli4, between midnight and 6:30 a.m.; somebody broke in your Honda Civic; smashed out
a window; stole your laptop, GPS, and checkbook - all were in the glove compartment; the car was parked on
campus in lot B-18.

“Pronunciation Log Stress in Nouns, Verbs, and Numbers” by Linda Grant, 2017, Well Said: Pronunciation
for Clear Communication, pg. 50, Copyright 2017 by National Geographic Learning and Cengage Learning.

Strategy 2. Tlid, FAEIFINEL RPTICHENGA L2 XEAHE, BSOS T 005
FREOHEEZNDL, T U= T, MER-LFEEZHWT, BHWZXELFE UNFIZR
LE5AvE—VEMATITED, EERSTZEIIBBEZENCTY XAE LV RET D,

Strategy 2. Teacher script for stressed-words exercise (Celce-Murcia et al., 2010).
(Phase 2. Listening discrimination)

‘What Flight Attendants Want You to Know

It is strictly forbidden to do any of the following things while on board the airplane: no smoking inside the
cabin or restrooms, no use of electronic devices during takeoff or landing, and no blocking the aisles during
meal services.

“Teacher script for stressed-words exercise” by Celce-Murcia et al., 2010, Teaching Pronunciation: A Course
Book and Reference Guide, pg. 374, Copyright 2010 by Cambridge University Press.

Words easily caught
(B Z LY 7 7o T HiGE

Reconstruct sentence by using those words above

(B EHD T o IcHGEEE > TR v B — VMBI TD)

Strategy 3. 1%, 39< B SN OMRERE L ZFTICHITE L. X7 TEZ R L CHBEE
LN DREE EWE T D,
Strategy 3. Cloze dictation (Celce-Murcia et al., 2010).

(Phase 2. Listening discrimination and Phase 3. Controlled practice)
Fill in the blanks with unstressed function words (55 “B§RERE : ATE A, BhENF, ei 72 &)
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California Drivers
Directions: Read through the following dialogue. Try to predict the word that is missing in each blank. Then
listen and check your answers.

A: How did you come into work today, then?

B: I drove.
A: What were roads like?
B: Oh, terrible. You know what California drivers like when it’s raining.
I saw three accidents the way here. 2
3
A: Three accidents? Was this the freeway the city streets?
5

B: On the freeway.
A: Was anybody hurt, you think?
6

B: Oh, I don’t think so. The accidents were all sorts fender-benders!

7

“Exercise on listening for unstressed words” by Celce-Murcia et al., 2010, Teaching Pronunciation: A Course
Book and Reference Guide, pg. 377, Copyright 2010 by Cambridge University Press.

Strategy 4. TlZ, X7 U —2 Tchild’s thymeZbeat = & lZHLEZ X v T LB LU X b % Lo
THET D, beatBzMER LIEETOME LT 5,
Strategy 4. Frequent and sustained choral repetition with body movement (Celce-Murcia et

al., 2010).
(Phase 3. Controlled practice)

EXERCISE 3 beat D& A CTHEL L 9. FICHLTE>THEL X I,
Mary, Mary 2
Quite contrary
How does your garden grow?
With silver bells
And cockle shells
And pretty maids all in a row.

“Pronunciation Log Stress in Nouns, Verbs, and Numbers” by Linda Grant, 2017, Well Said: Pronunciation
for Clear Communication, pg. 60, Copyright 2017 by National Geographic Learning and Cengage Learning.

Strategy 5-1. Ti, = F X F72beat$iH3 HEi 7 % Strategy 4. & 1Z#72 0 | A Ubeatit D HIC
A ICHFEZIMZ CTOE, GRS Z Thbeat D ERIEE MR- CY XAE LV RETD
WEEITY, VRALEHRDTZDHD, might have been’s S1Z 81T 2 EEH T HF 5,

Strategy 5-1. Rhythm drills/congruent rhythm drills (Celce-Murcia et al., 2010).
(Phase 3. Controlled practice)

(6} (0} (6}
MICE EAT CHEESE.
The MICE EAT CHEESE.
The MICE will EAT the CHEESE.
The MICE will have EATen the CHEESE.
The MICE might have been EATing the CHEESE.

«e

Mice eat cheese’ rhythm drill” by Celce-Murcia et al., 2010, Teaching Pronunciation: A Course Book and
Reference Guide, pg. 215, Copyright 2010 by Cambridge University Press.
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Strategy 5-2. Tl&, S X S ERMEEDOLZ MW T, MR RIEFED Y X L% ik L7e N
LREOME LT D,

Strategy 5-2. Rhythm drills/congruent rhythm drills (Celce-Murcia et al., 2010).
(Phase 3. Controlled practice)

.0 . o . O . .. 0. .o . . O
She doesn’ t like to hurry. He wanted to help her forget.
Her father cleaned the basement. We needed to call them at ten.

I didn’t want to leave her. It’ s better to hide it from John.
He hasn’t even tried it. I wonder who' s kissing her now.
They need some new pajamas. I think that he’s doing it wrong.

“Congruent rhythm drills” by Celce-Murcia et al., 2010, Teaching Pronunciation: A Course Book and
Reference Guide, pg. 215, Copyright 2010 by Cambridge University Press.

Strategy 6. TiX, U AAIZIFFOEI LD TNAZ LE2FV, BEHRLEB X NS,
focus wordiFORE LK HEHF L, VALE L VRN OLRFETHHEET D,

Strategy 6. Identifying content words and practice speaking using rhythm (Grant, 2007).
(Phase 3. Controlled practice)

Task: Listen to the following dialogue. Then, with a partner, practice it. Focus on making the stressed
syllables longer and stronger than the unstressed syllables.

Jane: } ;l;, y:)ur ]_)_l;;)_l’_l;) s rin.gin g

Jake: ;t_i_s_? A.re y:)u ;l_r_t;"

Jane: B-O-r-l-’ t y:)u ;1-03-;1; i.t? X;l-s-\;/er i.t.
Jake: -T-l-1-a-t- ’s r:ot ;1-1;:- ph:)ne. lt.’ s ;/-gll-r-s
Jane: &1—, y01.1 "re ;;};t_ _S_(_);r.y!

“Dialogue for rhythm practice” by Celce-Murcia et al., 2010, Teaching Pronunciation: A Course Book and
Reference Guide, pg. 216, Copyright 2010 by Cambridge University Press.

Strategy 7. Tld, REHTBWTHREBNEI LD DT, KOEKRE L OBEFCLF 2 E DN
KB Th D L aF5 ARNRIEROIBEOSE CHAEICHRE 2 & < FEEHE 2179,

Strategy 7. Guided dialogue (Celce-Murcia et al., 2010).
(Phase 3. Controlled practice)

A: WHAT do you DO?

B: I’m a DOCtor, / and I WORK in a HOSpital.

B: WHAT do YOU DO? (addressing C)

C: I’m a proFESsor, / and I LECture at the UNIVERsity.

“Guided practice” by Celce-Murcia et al., 2010, Teaching Pronunciation: A Course Book and Reference
Guide, pg. 216, Copyright 2010 by Cambridge University Press.

Strategy 8. TlE, X7 U —27I1ZB VT, A X2 bDFEMIZ OV TEBEWITE S 72 W IE#R
Eia s BZ b O REMIRE AT 9, #FE (21X Stress in Nouns, Verbs, and Numbers D &
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7y aICZORERHY . TS AR Lz, BEMRORI TS ) A L% L > THE
THE LT D,

Strategy 8. Information gap (Millin, 2015).
(Phase 4. Guided practice)

EXERCISE 3A: Student A, ask questions about the conference. Student B, answer them. Then take turns.

DESIGINING NEW PRODUCTS and TECHNOLOGY

November 14

1:30 Keynote: Dr. Paul Wood, pioneer in human-computer interaction
“Information Security vs. Usability and Simplicity”
2:30 ‘Workshops

1. Conduction Usability Testing with Older Adults

2. Web Accessibility for Users with a Disability

3. Democratic Elections and Electronic Voting Machines
5:30 Reception

“Pronunciation Log Stress in Nouns, Verbs, and Numbers” by Linda Grant, 2017, Well Said: Pronunciation
for Clear Communication, pg. 58, Copyright 2017 by National Geographic Learning and Cengage Learning.

Strategy 9. TiX, FI7~Dt VU 72V IRLIEE, KICBEY 7OV % R—A T % LR
REECBT 2 AR ZALE2RE L, BERE LR ) X L2 B G5,

Strategy 9. Mirroring a dramatic scene (Celce-Murcia et al., 2010).

(Phase 4. Guided practice)

FRIENDS I <First Season> Set 1 DVD [V —J)—+FK— A 5 %]

Strategy 10. TiX, sXESNZHHDOALNBE 2 BN TEY | FAEIFZORIICH 5 RFEX
BT U= TCEZCETHE LT 2, REEICBV RS 2 L2235 T, HriEH
SOBEFH T B 72 £ Dfocus wordiZFEEA A BWCEETRE 295,

Strategy 10. Cued dialogue (Celce-Murcia et al., 2010).
(Phase 4. Guided practice)

Directions: You and a partner are representatives of Beck Instruments and Ojanpera Inc., a machine-tool
maker. Ojanpera is in discussion with Beck Instruments to buy a machine, the B125. Use the flow chart below
to negotiate some aspects of an agreement for the sale of the B125.
Ojanpera Beck Instruments
Offer to buy the machine if BI

can give you a good price. \ Say that your prices are
/ very competitive.
Ask for a discount. \

Say a discount could be possible if Ojanpera

/ agrees to pay for shipping costs.
> Offer 4 % discount.
-«

Agree, if the discount is attractive.

Ask for 6%.
Unfortunately, you can’ t agree, unless

/ Ojanpera pays for the installation.
Agree. —_

Confirm your agreement.

“Cued dialogue: Negotiating a good price” adapted from Sweeney 2000a, p. 136 as cited in Celce-Murcia et
al., 2010, Teaching Pronunciation: A Course Book and Reference Guide, pg. 291, Copyright 2010 by
Cambridge University Press.
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Strategy 11. Ti&, F—2 v a—REDOHFENPHREINTEY, XTUV—I TREE LS
ARNEWVWSTEHBEEFH RN LHXEZHNTREET 5, FHIEHEHR, NEFER L Ofocus
word~DiEE U X AOEWY HEHFE L, BEAPOLT7 4 — NNy 7 %255,

Strategy 11. Role play (Celce-Murcia et al., 2010).
(Phase 5. Communicative practice)

‘ 1. You are the world record holder for walking on your hands — 36 hours! ‘

2. You are winner of the world KISSING marathon.
Winning time: 32 hours, 18 minutes

‘ 3. You are the first person to cross the Pacific Ocean in a hot air balloon. ‘

“Rhythm and stress practice: Late-night talk show format” by Celce-Murcia et al., 2010, Teaching
Pronunciation: A Course Book and Reference Guide, pg. 217, Copyright 2010 by Cambridge University Press.

As the talk-show host, the partner interviews the guest and takes notes on answer to questions, such as the
following (Celce-Murcia et al., 2010, p. 217):

What is your name? What did you do? What record did you break?
When did you do this? Where did you do this? Why did you do this?

Fi11 Dstrategies 7 W72 R EHEA~DORIGIZOWT, ROEZ v a o CHEEDEHH
L AN il

3. EERIHRWEICHT 5 2EORR | $EBOREOURAE

TIZTE, 2.FH = RS R DD OFFERE R A L ERICBWTERALE
11 DstrategiestZ DWW T, FPADOKIGEZ A LTz, FHEICHWEEMIZUTOLBY TH D,

Rhythm % B39 % DI R & B S EIZ 35D Strategy [2O% At, HHEZZZ TFE,
Strategy (1+2:3+4:5-6-7-8-9:10-11)
i

Strategy (1:2:3+4:5-6-7-8-9+:10+11)
piiiY=E

Strategy (1+2:3+4:5-6-7-8-9-10-11)
Biiil=s I

Rhythm %8153 2 DI2HE Y SR TRV LB S EIZ 2 20 Strategy 1O % Ad, #iIHEZ 2 TL
7ZEW0,

Strategy (1:2:3+4:5-6-7-8-9-10-11)

i

Strategy (1:2:3+4:5-6-7-8-9+:10+11)
fiiiY=E

K5 zhAE972 L BB strategies | BT 5 A O Bk A

214 DAL TR A BT, F5-10 RBIE, Kstrategy &2V RM07S &4 2 1
ESHAR, FEIE. BRI L SREIEMIC E5BAEE LTV, WFROBA D
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Strategy
1(2(3|4|5|6[7][8]9]10]11

[ZhEfo72 L B S | [EIAREK
(1FEH, 2&H, 3BRICHRNIZ L EE LI BOEE)

GARB 72 L B S ) NEALIZ X D153

(IFEBE LTHEE 34

2FE L LCHEE 24

3FHELTREZ 18 L LEBAOAREE

#5-1 ZhERAY72 & B S strategies|C BT 2 FAE DO B AE ORE R
(5% VW CHA L7 5R)

Strategy 5. Rhythm drills/congruent rhythm drills. Strategy 9. Mirroring a dramatic scene.
Strategy 1. Teach accurate word stress when introducing vocabularyDNEIZENRHITH 5 &5 %
TWDB I ENRDo-oTz, Strategy 5. ZiRAZEHA E LTCE EXTY XARE DT TR
KEILTALHLHALZT I L IAPDLNYRTSEHRLL TV HFHE2EZ R TH
beat TH A5 Z L TRFFHB LS AN TY XLZ LS TENRT VY [—ED Y XLADHIZH
AR ANNDHENE L TE) THEFEOHS OV XLERT VR RDinoloD TR
Tl TR oo Th, BREBTRA L M2 oPDHE R TETND LI RENLT
MRENTE LTz Lo e BRE D -7z, HXOMENLITILEY | RAICEXITR->T
NS 2 ER, WEIET Tl beatL WO BEE MDD Z LT, U XL EZFITHOTRT oo
TWLZEEFEELTWD X7, Fio, #E IS SHERM L E K L beatDfE UMD & 2%
R, BA Y FEOPATEBOIEHICORT TN 9 EEZTND Z & REEEN,
Strategy 9. ZBAZIRM & L CIE, [ERRICFET A Y — FOR TREGER L D 581X
BOIRN] TRA T 4 TORFORIHENTY Y R—A V7T 2 EREFOHT 2 DhY
RTLFERD | [REOBFANRDH Y D EDL L THRLIUKRCY XLaREEINDS) T3
FEBWTELET 2 L#E L < —FHZHE L)) [V X bzldZ L TRENKE
END) TERICKA ZOHETHEELZ L T THREE L D] L) Mzl bhi,
REDAE =R, XA T A TOREOMLTT, LWV FRHELET TR BIERHAOER,
HEDOLLTSRES, UALEEOR R TEHERERTHD Z L BFLEDREZENS
binoiz, Stategy 1. ZBAZEM E LT, [ZL OB — L2 —BEITFESZ LN TE D]
(R TERNED LD TR TAFIREATEORBNNENH D> TN DT
MHZENTEIZ) T XLDIERDOERET, RIZHORP5 ) 57258550570 0 Bk
THE AREVXLRCEETE D) AN THBICHENRTE 5] LV o RlIERH -
2o FHIREEIN Y X LDIEATH Y BRIAE - BARICHERH L T2 2 &%, MEO LT
SITKAONTWNEHZ &b brolz,

#5200 LB, FKstrategyh o FE D 2RIV L DWW E 2 - EIERE, TBIX, &
FORMEZLEDRVWLESNEIBEMIZEI2H/BREZELTWVD, WTLOLEED
Strategy10. Cued dialogue. Strategy 7. Guided dialogue. DNRIZ&H E VD ZhHRBY72 L b7 b
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EBZTWAHIZ Lo oTz, Strategy 10. DEIH & LT IR E B 2 5 HICEFT 5 1
MPRRED T U XAEHICEL R REERSEEE 2 L7720, U AL X LGHEITHE IR
BV T XL DANCITEZD LRWEIRIZLE LD ) LW EEE/T, B
HRREN B > CTHRFENERDOARNE L, V XLOMBEOEERE LR NENS Z &
7259, Strategy 7. OHH E LTI, (A4 FESLERVWOTIE RV [fEThr) R
TVRY XEARHIZOSEEN LR [LEEZEZ HOICEFT L) T XA LEFRERS
LZONDNHIRN] LW ERARSoT, UV AAMEOFH - RHAIBESREZ A TND &
TR bR EWNWS Z 259,

Strategy
1123 (4(5][6|7]|8]|9]|10(11

THE VR TROERS | AR
(1B, 2BHIZHEVIROTRVWEE LEE LS | 1|3 5|40 1[7|2]|0]13]6
DEF

THEVIRBTRNERES | JE
(IFB L LCEE 34 21617601 [12]/2]0]19]8
2EHE LTCIHEE 24 & LEBAOAFEE)

#5-2 HF YRR L B bR Vstrategies|Z S 5 A O BRI O
(5% W CHAE L -ER)

FED—FT, BDEMNRN 5, Strategy 10. Cued dialoguelZ2WT TBA T EED 2R3 5
HIREHET HHE N TE DM TRV, Strategy 7. Guided dialoguelZ 2T [ 2 7203
LIRFEARE CEEBENI TR ET2ERb DT, HiFEIIFEEIHTERBRO & 57
LEOBRTHD, ZOXIICEMRFAEPBELTNDLILEEXD L, I RRDHE
Be - DT D X F S ERNE L E Lestrategies TESHER AR L, BOOEBEICHE LT
strategiesZ HAEAYICIBINT 5 Z L b RKFHICFATH B AT HRBWVOTIIRWINE B R D,

BHyiz

AW TIE, RFOBRETHFEORBRE T LR ESE D700, | HERERE
BT LHE=—X - TFT U TR EEAOFLEOEHREZAT o7, TORR, Tk
#hPronunciation| DEEHROTITIT, BHDHEEREICBITD Y AL EMOREEHE LV
HIRSFM L, UV AAEEENICESEHB L LTEXLTHWDLIFEENRLINDL I ERbh o
o TOEREZT, BETEEEH L LTY XAEELMICEY B, 2.2 =—XC
WA BT DIEFERETHEE  AE L EBICBW T, U X20RRMARIEERICOWTH
L, EELE, SEIEREREEHET LY XL %5, T8 IZcommunicative
framework D F THF 5T L 3T & HHaasch (2016) D11 strategiesTH-H L, HFETHEETE
2 XTI E RO 2 LN OB ERE 21T o7z, 3. JEER EREEICHT 0%
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EORIE + FEBOFAOBEBREIZIB T, 11 strategies? 9 6, FAERHRATH S &
B ) strategies & . B FE D IIRA TR0 & strategiestZ DWW T, BH b A THAE - B
FE L7z, HARPEEER DN 3, FRHEERTLLBRICY XN LT D
strategiesX°, SIS TE # 9 istrategies, F72fE D LT Vo strategies R TH 5
EBZTWDLZ ERbnote, =, VALUNDOERNZL < b Hstrategies U X b L
OBIH DD DI < Vostrategiesl L F D R TII RV ER AN THD Z EHHBA L,
SENIREDIBEE ThH O RF2FEENLAFAZXIRE L, V ALMBEORK L ZDORR
WX T 2 FAEOBBRIAEZIT o7, SHRITEIVZ OFRAEZRIGLE LR G, U X LS

DOFEFHERIZOWT HEEELZRA - EEL, B - BEEODRIZHOWT, 4D
FOGEFAE LW, Eo, JIFAZOFAEORET LI L, FFEORETHEE OEIZOW
THM LR D, JIE - FEOBRICOWTHAET 2 Z L bRET LIz,
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University Students’ Learning Needs and Responses to Teaching
Strategies in English Pronunciation Classes:
Rhythm Instruction Strategies

Keiko YOSHIDA
Keywords: English Pronunciation Classes, University Students, Learning Needs, Rhythm, Strategies

Abstract

In order to provide appropriate instruction for students taking university English pronunciation
classes, this study first conducted a needs analysis. It investigated how students analyzed their own
pronunciation and which pronunciation features they thought they needed to practice the most in
class. The pronunciation feature that received the lowest average self-assessment score and that the
students wanted to learn the most was rhythm. Next, the teaching strategies for rhythm proposed in
the fields of English pronunciation instruction and teacher training were investigated and practiced.
Finally, the author surveyed what students thought about those strategies they experienced in class,

with the aim of improving pronunciation instruction in future classes.






